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Acknowledgement of Country

Click to upload logo

We acknowledge the    
people as the traditional custodians of the lands and waters where our 
centre is located and recognise their continuing connection to country. 
We pay our respects to Elders past and present, and extend that respect 
to all Aboriginal peoples. 
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Service Context

Context
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Statement of Philosophy

Context
Enter your site philosophy in the box below, or alternatively attach as an additional 
document via the Comment option under the Tools tab 
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Quality Area 1: Educational Program and Practice

Strengths With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3.  Practice is shaped by meaningful engagement with families and/or the community

5
Review 
and evaluate
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Quality Area 2: Children’s Health and Safety 

Strengths With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3.  Practice is shaped by meaningful engagement with families and/or the community

5
Review 
and evaluate
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Quality Area 3: Physical Environment

Strengths With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3.  Practice is shaped by meaningful engagement with families and/or the community

5
Review 
and evaluate
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5
Review 
and evaluate

Quality Area 4: Staffing Arrangements

Strengths With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3.  Practice is shaped by meaningful engagement with families and/or the community
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5
Review 
and evaluate

Quality Area 5: Relationships with Children

Strengths With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3.  Practice is shaped by meaningful engagement with families and/or the community
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5
Review 
and evaluate

Quality Area 6: Collaborative Partnerships with Families and Communities

Strengths With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3.  Practice is shaped by meaningful engagement with families and/or the community
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5
Review 
and evaluate

Quality Area 7: Governance and Leadership

Strengths With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3.  Practice is shaped by meaningful engagement with families and/or the community



2022

Includes:

• Learning Improvement goals

• National Quality Framework priorities

How to complete this template
• Complete every step. The Preschool Quality Improvement Planning handbook explains how to do this. In addition your education director will

provide support.

• Complete steps 1 to 3 during term 4 and have it approved by the director/principal, governing council chairperson and education director.

• Email this plan (steps 1 – 3) to your education director.

• Ensure your preschool quality improvement plan is readily available on request to parents and families, and officers of the Education Standards Board.

• Work through step 4 (Improve Practice and Monitor Impact) regularly throughout the year.

• Complete step 5 (Review and Evaluate) in term 4 of each year.

• Your complete quality improvement plan should be reviewed and updated in term 4 each year.

For further information and advice contact your local education team.
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Quality Improvement Plan for 



Goal 1:

Challenge of practice: 

Success criteria
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Plan 
actions for 
improvement

3
Determine 

challenge of 
practice

2
Analyse 
and prioritise

1Learning Improvement Plan
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Actions NQS links Timeline Roles and responsibilities Resources

Plan 
actions for 
improvement

3
Determine 

challenge of 
practice

2
Analyse 
and prioritise

1Learning Improvement Plan
Goal 1 continued
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Plan 
actions for 
improvement

3
Determine 

challenge of 
practice

2
Analyse 
and prioritise

1Learning Improvement Plan

Goal 2:

Challenge of practice: 

Success criteria



Actions NQS links Timeline Roles and responsibilities Resources

Learning Improvement Plan
Goal 2 continued

Plan 
actions for 
improvement

3
Determine 

challenge of 
practice

2
Analyse 
and prioritise

1
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Priority NQS links Key steps Timeline Resources Roles and responsibilities

National Quality Framework priorities 
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Endorsements

Endorsed by director/principal
Name

Date

Name

Date

Endorsed by governing council chairperson

Name

Date

Endorsed by education director 


	Service name: Modbury South Preschool
	Service approval number: SE-00010651
	Service Context: We are a school based preschool co-located with Modbury South Primary School which is located between Modbury High School and Modbury Special School. There is ample parking in the school car parks. The building that houses the Preschool was previously a Junior primary unit which has been modified and converted to a preschool and is located next to the Resource Centre, opposite the main school building.

Being a school based preschool presents many opportunities for our children to work alongside older peers and experience programs running in the school such as the Stephanie Alexander Kitchen Garden program. We are also invited to attend school events, celebrations and musical performances from the High School.

Pupil Free Days are in line with Modbury South Primary School and are negotiated each year in consultation with Modbury High School, Modbury Special School and the Modbury Partnership. We are aligned with the school holiday periods for south Australia.

We are a small part time preschool and children attend all sessions at the same time ie: Mondays and Tuesdays 8.45 am to 2.45 pm and Wednesdays 8.45am to11.45am. there are no sessions on Thursday and Friday. However a community Playgroup utilizes our facilities on a Friday morning from 9am to 11am.

Educators regularly reflect and plan for children's learning through utilizing school funding to enable SSO's and the preschool teacher to collaborate every Wednesday afternoon to program together.

We offer transition to preschool program where children are invited in term 4 to attend three sessions with a parent or carer. This session can be flexible  to suit families working or studying. Children and families are also encouraged to attend playgroup on a Friday morning if they don't already as an additional opportunity to become familiar with the environment. Likewise, our preschoolers are supported in their continuity of learning as they transition to school through participating in visits to the reception classroom on site. Children attending other schools are  supported in their transition through programs run independently.

	Name: Denise Squire
	Name_2: Ben Connolly
	Date_2: 23/02/2022
	Name_3: Diane Jackson
	Date_3: 24/02/2022
	Date: 24/02/2022
	Click to upload logo_af_image: 
	acknowledgement: Kaurna
	Quality Area 2: Children's Health and Safety: This quality area of the National Quality Standard focuses on safeguarding and promoting children's health and safety.



Our practice embeds children's health and safety through all aspects of their learning. Children learn about their own health and safety in the following ways; 

-  Educators model healthy and safe practices and embed these in learning opportunities (e.g covid safe hand washing practices, sunsmart safety, healthy eating and nutrition)

-  Educators plan for and provide specific opportunites for rest and relaxation throughout the daily routine. There are areas within the outdoor and indoor environment that provide opportunities to enjoy quiet activities when needing to slow down or rest, developing self regulation skills and understanding. Students are explicitly taught about self regulation strategies and how to read their bodies. 

 - Children are scaffolded to recognize and meet their own physical and personal hygiene needs 

- Health and Nutrition is explicitly taught by engaging children in growing, cultivating, cooking and eating a range of fruits and vegetables from our Stephanie Alexander Kitchen Garden.  

- On a daily basis staff follow a safety check of the indoor and outdoor area that is documented daily.  A quarterly audit to complete a more in depth assessment is also completed.

- Children participate in risk/benefit assesments. This information is shared with parents/caregivers through our newseltter, program and parent information board.



 - Effective supervision occurs outdoors at all times. After critical reflection from NQS review, the outdoor environment was upgraded to provide an open space and clear viability of children and the environment. 

- The staff team regularly review our practices to ensure they support the current cohort of children



 - Educators observe and respond to signs of illness in children and follow the staying healthy in child care procedures and DfE covid policies and procedures. 

 - Families are encouraged to read and follow the policies including healthy eating and illness, in the following ways; newsletter, parent information board, one on one conversations with parents/caregivers and upcoming transition information sessions.

 - Educators work collaboratively with families to develop communication plans, risk minimization and health care plans where necessary
	Quality Area 1: Educational Program and Practice: Our preschool program is child centered intentionally programming for children's strengths, interests, needs, identity and wellbeing and connection to learning. Our program and practices are informed by the EYLF, IPNL and reflection on our community. Embedded throughout our program is building positive dispositions for learning. Each child has an individual learning plan and educators work in collaboration with families and guardians to develop these during the first term, updating goals as required. 

Educators see children as confident learners and include their voice in the program, families are also encouraged to contribute to this precess.

All children are programmed and planned for based on regular observations, in a range of contexts and across all EYLF learning areas. Observations and programs are documented using a floor book. Educators critically reflect on our program on an ongoing basis. Critical refection occurs at a range of levels taking in to consideration the whole group, small groups and individual children. For individual children the reflection is a combination of written and verbal communication, as observations are analysed we document these in writing, our individual learning plans have opportunity to reflect, include anecdotes and discuss regularly with families. This is how we enact the EYLF planning cycle. 



In addition to observing children, educators use the following documents/frameworks to inform our program; EYLF, Child Protection Curriculum, Literacy and Numeracy Indicators. Educators utilise a range of strategies to involve families and the community (including the school) with opportunities to contribute and be involved in the program.



Through conversations with children and their families, educators plan learning evens that are engaging and build community connectedness. Children participate in a range of hands on learning experiences including the  Stephanie Alexander Kitchen Program, cooking using harvested produce in the kitchen, foraging and creating in the nature play space. Our program also intentionally provides opportunities for children to be involved in school based activities in order to build continuity of learning.
	Quality Area 3: Physical Environment: Our Preschool focuses on the physical environment, ensuring that it is safe, suitable and provides a rich and diverse range of experiences that promote children's learning and development and an understanding of our impact on the environment and sustainability. 



 Daily outdoor and indoor checks  are completed by educators. Soft fall and sandpit are regularly raked and pathways cleared of debris to ensure safe play. Children and educators work together to identify and assess risks in the indoor and outdoor environments and are involved in completing risk/benefit assessments. 

The outdoor environment has a balance of shaded and unshaded areas for play and includes intentional spaces for quiet and active play. Educators regularly critically reflect upon and review the spaces and how they are used.  Much of the indoor and outdoor space is wheelchair accessible, including disabled toilets. Detailed policy information is available to families, through newsletters, information boards and the policy folder located on the parent information table. Educators set up the learning environment to meet children's interests and provide opportunities for children to work individually, in pairs and in varying sized groups. Activities are set up in consultation with the children and to meet needs to support, challenge and  extend learning. Choice in resources, tools and strategies to problem solve and selection of activities build and extend child agency. 



Educators conduct a regular safety check of the indoor and outdoor environment to identify issues and  how they can be addressed in a timely manner. Regular kid safe assessments are conducted. The office provides a confidential space for educator and family conversations and for additional support services to meet as appropriate. The availability of a variety of furniture, equipment and resources is suited to children's age and developmental needs with open ended opportunities. Both indoor and outdoor learning spaces are flexible, welcoming and accessible. Environments are designed to ensure line of sight to ensure supervision of children. 



Resources are intentionally selected to be used in a number of open ended ways. Resources that children can use freely to play with and explore in open ended ways, opportunities for sensory experiences are provided that may not be available in their home environment. Provocations are provided to invite children to explore, discover and experiment. There is a range of equipment and resources to engage in energetic experiences, that help them to develop movement, coordination, balance, flexibility and strength. Additional resources have been included in the budget to cover engaging and challenging resources. Children have a range of opportunities to access and engage with school based environments and experiences, such as nature play, Stephanie Alexander Kitchen Program, school gymnasium, school playground, sports day, book week and the library.  
	Quality Area 4: Staffing Arrangements: This quality area of the National Quality Standard focuses on the provision of qualified and experienced educators, coordinators and nominated and experienced supervisors who are able to develop warm, respectful relationships with children, create safe and predictable environments and encourage children's active engagement in the learning program. 



The preschool is staffed to facilitate an engaging and child led, play based curriculum. Regular and familiar relief staff are booked in advance when possible and called first to ensure continuity of care.  Leadership release staff for breaks providing continuity and connection between preschool and school. There is a strong commitment to maintaining continuity of quality educators. Updating and maintaining educators' knowledge is a joint responsibility of educators and leadership and the Modbury Partnership and includes a range of targeted professional development opportunities. 



Educator's strengths and skills are utilised within the program to benefit children. Staff are deployed in ways that support optimal learning and development for children. Educators build respectful and collaborative relationships with each other through regular reflection as a team. Staff meetings with leadership have increased from fortnightly to weekly to ensure more regular critical reflection and focus on NQS and the PQIP. Support Services and other agencies are utilised to ensure optimal leaning and development of children, for example - Speech program, OT. 



There is an ongoing commitment from educators, to developing processes with families and communities through formal and informal conversations, notice board updates and newsletters notices sent home. This is supported through consistency of staffing which allows for strong, positive relationships to be built. Staffing arrangements and communication between staff and families support consistent practice, including children's transitions into preschool and into school

The diverse cultural and  language needs of children are supported through additional staffing of Bilingual Support School Officers. Additional funding/staffing is sought if required to support children with complex needs. 
	Quality Area 5: Relationships with Children: This quality area of the National Quality Standard focuses on relationships with children being responsive, respectful and promoting children's sense of security and belonging. Strong relationships empower children to explore the environment and engage in play and learning. 



All educators focus on building positive, respectful, trusting relationships with all children and this process begins at transition. All educators support children to understand their feelings and make positive behavior choices. Educators are beginning some work with DfE OT's to develop their understanding of sensory processing and how best to support all children. 

Educators encourage children to reflect on fair and unfair choices with other children as incorporated through the Child Protection Curriculum and International Convention of the Rights of the Child. These documents guide educator's conversations with children about the right to be safe. 

Educators engage in play based learning experiences with children and model language, sharing and respect for each other, the environment and nature.



Early transition opportunities for children and families to visit the preschool before they formally start has supported our continuous work to build trusting relationships. As part of our critical refection around this transition, we are improving the process through offering a Parent Information evening and increased communication including newsletters, notice board, parent information table. It is our strong belief that by setting up these foundations we build ongoing positive relationships with families. 

Children experience nurturing, respectful, reciprocal relationships and consistent emotional support during play experiences and are guided in maintaining relationships. Children are scaffolded to problem solve and resolve conflicts and to critically reflect on their feelings and actions. This contributes to the development of a sense of child agency and wellbeing in a meaningful way. Relationships provide a foundation from which to guide and support children as they develop the self-confidence and skills to manage their behavior, make decisions and relate positively and effectively with others. 



Family's voice about their child's needs begins at enrolment with educators using this information to begin developing conversations and relationships with children and these are incorporated into the program. During our stay and play sessions one adult attends each transition visit with their child, enabling children to explore and begin to build relationships in a non-threatening environment.

Embracing and celebrating cultural diversity
	Quality Area 6: Collaborative Partnerships with Families and Communities: This quality area of the National Quality Standard focuses on collaborative relationships with families that are fundamental to achieving quality outcomes for children and community partnerships that are based on active communication, consultation and collaboration. 



Families are supported throughout enrolment through a  Parent information session, transition visits (including a Stay and Play), and a parent handbook for preschool including invitations to join the Governing Council. Outside of COVID restrictions, we have an open door policy to enable families to participate in our programs, discuss issues and concerns and contribute to the experiences offered. Family culture, values and beliefs are respected and woven into our environment, interactions and experiences for children. This is also supported with a survey at the beginning of the year where families are asked to share strengths, interests and cultural and language diversity.  Educators create a welcoming environment where the diversity of families and communities is respected. Partnerships with families contribute to building a strong, inclusive community. Communication between educators and families is ongoing and occurs in both formal and informal ways to ensure families feel connected with their child's experiences in education. 



Our BSSOs work with our bilingual and multilingual families to ensure communication is clearr and that all families are informed. Our site is currently reviewing how we can improve our written communication to include key documents in other languages. All educators communicate respectfully and sensitively with all families and invite them to discuss any concerns, share moments of joy and offer a variety of opportunities to discuss development of their children. We use a range of strategies to develop links in relationships with other services which ensures when making a referral there is a collaborative approach with professionals. 



Parent survey data is used to inform ways of improving practices, and families are regularly encouraged to provide feedback on children's experiences. Educators facilitate and promote communication among children's support services to ensure up to date information. Through the notice board families are reminded of upcoming events and they are provided with opportunities to contribute their thoughts through large A3 pages to add their ideas. Children and families are supported to provide positive transitions between home, preschool or school or when children are moving from one group to another or from one setting to another. Educators implement programs for individual children with special needs and work with families, professionals, specialists and therapists to ensure inclusion of all children. 
	Quality Area 7: Governmance and Leadership: Our philosophy statement has been developed in consultation with children, families, educators and leaders. The preschool teachers meet regularly with the school Principal to manage the operation of a quality service. Building a positive culture and professional learning community involves continuously questioning how to improve teaching methods, strengthening relationships with children and families and establishing expectations of  high quality education and children's learning. The team use a reflection template for the program and add to and review the PQIP regularly with the support of our ECL. 



Our workplace allows for participation of educators to communicate openly, participate in respectful debate and take steps to further their professional development. Building a positive culture and professional learning community involves continuously questioning how to improve teaching methods, strengthen relationships with families and establish high expectations of quality education and learning. Performance development processes provide educators with targeted feedback that supports continuity and is completed with the leadership team. 



By building a positive culture and professional learning community we strive to improve teaching methods, strengthen relationships with children and families, and establish high expectations for quality education and children's learning. Opportunities are available for discussion and reflective practice. Preschool team meet weekly for discussion and planning about teaching and children's learning. Strategies and processes for planning of curriculum to set goals for teaching and learning. We work closely with our Partnership to ensure that we are building our professional knowledge, skills and understanding and to build professional capacity and networks. This ensures ongoing, external review of practice to enable us to build a cycle of continuous improvement.




	Timeline: 
	Challenge of practice Success criteria: Analysis of our pedagogical documentation evidences:

We will be able to see and hear increased competence and confidence in; 
Children's use of the standard number system 
Children's use of quantification to describe and compare
Children's increased use of the language of quantification
through the use of observations, individual conversations with children, work samples, photographs, educator judgment and dialogue
	Goal 1: To increase children's understandings and use of quantification in their play.
	Challenge of practice: If we intentionally plan, provide and document for children's learning specific to quantification, we will increase their understandings, and use of quantification in their play.
	Goal 2: 
	Challenge of practice 2: 
	Goal 2: Actions 1: 
	Goal 2: Actions 2: 
	Goal 2: Actions 3: 
	Goal 2: Actions 4: 
	Priority Row 1: Critically reflect on current implementation of the EYLF planning cycle,   refine and maintain a program that reflects the learning cycle for each individual child 
	Priority Row 2: Critically reflect on current statement of philosophy and further develop the statement to reflect new staff team and Preschool cohort 
	Priority Row 3: 
	NQS links Row1: QA1.1.1, 1.1.2, 1.1.3, 1.2.1, 1.2.3, 1.3.1, 1.3.2, 1.3.3, 7.2.2
	NQS links Row2: QA6.1.1, 6.1.3, 6.2.3, 7.1.1
	NQS links Row3: 
	Key steps row 1: Work with ECL (Danielle Gibson) to develop program documentation 
	Key steps row 2: Collaborate with project officer 
	Key steps row 3: 
	Key steps row 4: Staff to meet and collaborate to critically reflect on statement of philosophy 
	Key steps row 5: Community Consultation 
- Parents/Families
- School staff
	Key steps row 6: 
	Key steps row 7: 
	Key steps row 9: 
	Timeline Row 1: Daily reflection on program
Fortnightly intentional observational cycle
Fortnightly preschool program (even)
	Timeline Row 2: TBA
	Timeline Row 3: Fortnightly team meetings (Odd weeks)
	Timeline Row 4: To be completed by June 2022
	Timeline Row 5: Initial consultation with staff and families week 5 term 1 
Follow up consultation week 9
	Timeline Row 6: 
	Timeline Row 7: 
	Timeline Row 8: 
	Timeline Row 9: 
	Resources Row 1: Early Childhood Leader (ECL)
	Resources Row 2: Project Officer
	Resources Row 3: Team Meeting Minutes
1 hour per fortnight (Wednesday)
	Resources Row 4: 
	Resources Row 5: 
	Resources Row 6: 
	Resources Row 7: 
	Resources Row 8: 
	Resources Row 9: 
	Roles and responsibilities Row 1: Mel and Karen to set up term 1 programming book
All staff to take observations
Mel & Karen to develop program on a fortnightly basis
	Roles and responsibilities Row 2: 
	Roles and responsibilities Row 3: Denise to lead and minute meetings
Mel, Karen and Denise attending

	Roles and responsibilities Row 4: Principal and Educators 
	Roles and responsibilities Row 5: Educators to engage families and the school community in consultation 
To regularly update families and community
	Roles and responsibilities Row 6: 
	Roles and responsibilities Row 7: 
	Roles and responsibilities Row 8: 
	Roles and responsibilities Row 9: 
	Key steps row 8: 
	NQS links 1: 
	NQS links2: 
	NQS links 3: 
	NQS links 4: 
	Timeline 2: 
	Timeline 3: 
	Timeline 4: 
	Roles and responsibilities 1: 
	Roles and responsibilities 2: 
	Roles and responsibilities 3: 
	Roles and responsibilities 4: 
	Resources 1: 
	Resources 2: 
	Resources 3: 
	Resources 4: 
	Goal 1: Actions 1: Explicit planning, programming and pedagogical documentation for quantification in play, deepening educators capacity to asses and document children's learning with a quantification process
	Goal 1: Actions 2b: Educators to engage in Professional Development
including the shared Partnership Learning "Playful Pedagogies for Preschools - Numeracy"  to build knowledge around quantification strategies in play 
	Goal 1: Actions 3c: Educators work in partnership with families to provide education and support regarding children's knowledge and understanding of quantification 
	Goal 1: Actions 4d: Educational leader to work with preschool team to further improve teaching and learning cycle 
	NQS links a: QA 1.1.1, 1.1.3, 1.2.1. 1.2.2, 1.3.1, 1.3.2
	NQS links b: QA 1.1. 1.1.1, 1.1.2, 1.1.3, 1.2.1, 1.2.2, 1.2.3, 1.3.1, 1.3.2, 1.3.3
	NQS links c: QA 6.1.3
6.2.3
	NQS links d: QA 7.2.1,7.2.2, 7.2.3
	Timeline a: Fortnightly programming on odd weeks
Site visits to preschools w4&8 each term
	Timeline b: Terms 1&3 professional learning days

	Timeline c: 2 newsletter termly
Email
Information in parent pockets 
	Timeline d: Fortnightly team meetings (Wednesday odd weeks)
Fortnightly observations
	Roles and responsibilities a: Staff team to attend and participate in learning days 
	Roles and responsibilities b: Educators 
	Roles and responsibilities c: Educators 
	Roles and responsibilities d: Educator leader/Principal to regularly observe and provide feedback
Provide access to targeted professional learning
Meet regularly with preschool team to review, reflect and plan
	Resources a: ECL
Project Officer
Site visits to preschools within the partnership
	Resources b: Shared Partnership Learning 
Building Strong Maths Identities in Preschools (Facilitated by Sue Docket)
Delving Deeper into Pedagogical Documentation that informs teaching and learning (coaching/mentoring on site 1/2 day each term)
	Resources c: First step resources
Let's Count
Juliet Robertson facebook page 'creative star'
	Resources d: Observation and reflection template
EYLF planning cycle
	Statement of Philosophy: At Modbury South Preschool we believe children learn best through play in an environment that is welcoming and fosters a sense of belonging. 

A learning space that is warm and inviting for children and their families, where cultural diversity is celebrated and valued. Families are respected as children's first teachers, and we work collaboratively to build respectful, inclusive and supportive relationships.



Our preschool program is child centered. Educators recognize and support the diverse needs and interests of children through regular critical reflection. The program emerges through interests and experiences including social interactions between peers and educators, which provides meaningful learning opportunities where children are encouraged to develop positive dispositions for learning to become; Decision makers, curious, collaborative, respectful, purposeful, persistent, risk takers, reflective and accepting. authentic opportunities that promote suitable thinking and living are encouraged through the use of community facilities and knowledgeable partners.

We embrace nature play and engage in hands on experiences that stimulate inquiry - based learning. Educators are life long learners, reflecting on current educational research, supporting each other and working as a team. This assists to inform and enrich decision making to improve learning outcomes for children. Strong connections to the on-site Primary School and local community are maintained to build children's knowledge and understanding of their world.
	Challenge of practice Success criteria 2: 


